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THE EFFECT OF STUDENT QUOTAS ON DESIGN EDUCATION IN INTERIOR
ARCHITECTURE DEPARTMENTS

I¢ Mimarlik Béliimlerinde Ogrenci Kontenjanlarinin Tasarim Egitimi Uzerindeki Etkisi

Turgut KALAY!

Oz

I¢ mimarlik egitimi, tasarim ve yaraticilik gibi kavramlari iginde barindirarak temel sanat, proje, mobilya tasarimi, yap1
bilgisi vb. egitim igeriklerini kapsamaktadir. Dolayisiyla, teorik ve uygulama c¢alismalarinin birlikte yiiriitiildiigi
kompleks bir egitim modeli olma 6zelligi tasiyan i¢ mimarlik boliimleri, {iniversitelerde en ¢ok tercih edilenler
arasindadir. I¢ mimarlik egitiminin kapsamy/sinirliliklart hakkinda bilgi edinmeden ve yetenek &lgiitlerini dikkate
almadan yapilan bu tercihler, boliimlerdeki d6grenci popiilasyonunun fazlasiyla artmasina sebep olmustur. Bu ¢aligmada
ic mimarlik bdlimlerinde olusan kontenjan fazlaliginin egitim kalitesine etkisinin bir analizinin yapilmasi
hedeflenmistir. Calismada Oncelikle i¢ mimarlik egitimi kapsaminda literatiire dayali bilgilendirmeler yapilmustir.
Ulkemizde 2019 yili YKS Kilavuzu’'na gére i¢ mimarlik egitimi veren yiiksekdgretim kurumlari ve ogrenci
kontenjanlar listelenmistir. Bu liste ¢ergevesinde i¢ mimarlik bdliimlerine ait {iniversitelerin biinyesinde egitim veren
ogretim eleman1 sayis1 ile dgrenci kontenjanlari arasinda oranlama yapilmugtir. I¢ mimarlik egitiminde 6grenci
kontenjanlarina paralel olarak mevcut altyapinin gerek teknik gerekse donanim bakimindan gelistirilmesi ve akademik
kadro sayisinin arttirilmasi gerektigi sonucuna varilmistir.

Anahtar Kelimeler: I¢ mimarlik, i¢ mimarlik egitimi, tasarim egitimi, 6grenci kontenjani, egitim kalitesi

Abstract

Interior architecture education is a comprehensive field that encompasses design, creativity, and various educational
subjects such as art, project management, furniture design, and building knowledge. Due to its multidimensional nature,
it has become one of the most popular departments in universities. However, the lack of awareness about the scope and
limitations of interior architecture education, coupled with students not meeting the required qualifications, has resulted
in a significant increase in the student population in these departments. In this study, the impact of this excessive
enrollment on the quality of education in interior architecture departments is analyzed. By examining the literature on
interior architecture education, it was found that the existing infrastructure, both in terms of technical resources and
faculty members, needs to be improved to accommodate the growing student population. The study suggests that a
balance should be established between student quotas and the resources available to ensure a high-quality education in
interior architecture.
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1. GIRIS

Bir meslek alani olarak “I¢ mimarlik™n ilk defa ortaya ¢ikis1 19. YY.’1n sonlarmi bulmaktadir. i¢
mimarlik uzmanlik kavraminin meslek ve egitim alanina dahil olarak gelismesine paralel bir sekilde
20. YY m ikinci ¢eyreginden sonra olgunlasmistir. Bir meslek alani olarak i¢ mimarlik, pek ¢ok
mesleki disiplinin egitim perspektifi agisindan farkli oldugu ¢ok disiplinli bir alandir. i¢ mimarlik
egitim modeli i¢inde yer alan teorik ve pratik ¢aligmalarin birbirlerini destekler nitelikte olusu ve bu
caligmalarin tasarim kurgusuyla biitlinlesmesi i¢ mimarlik egitiminin birebir egitim anlayist
kapsaminda gerceklesmesine sebep olmustur. Birebir egitim modeline sahip i¢ mimarlik bdliimleri
iilkemizdeki yiiksekdgretim kurumlarinda tercih edilenler arasinda olmasmin yani sira &grenci
kontenjanlarinin fazla olusu egitim kalitesini de etkilemistir. Bu dogrultuda yapilan bu calisma,
ogrenci kontenjani fazlaliginin i¢ mimarlik béliimlerinin egitim kalitesine etkisinin irdelenmesi ve
olusan sorunlara ¢dziim onerileri getirilmesi agisindan 6nem tagimaktadir. Ogrenci kontenjan
fazlaligiin 6gretim elemani-6grenci iletisimi agisindan i¢ mimarlik boliimlerine etkisi ve i¢
mimarlik egitiminin mesleki niteligi gozetilerek verilmesi bu ¢aligmanin konusunu olugturmaktadir.
Bagsta proje dersi olmak iizere pek ¢ok uygulamali dersin 6zelinde yapilan tashihlerin 6grenci
kontenjan fazlalig1 sebebiyle, kisith siire zarfinda anlatimi ve bunun sonucunda olusan verimsiz
siireg, konu secimine etki eden faktorler arasindadir. Bu faktorlerin yani sira i¢ mimarlik
boliimlerine ait egitim mekanlarinin (atdlyeler, stiidyolar, derslikler vb.) fiziksel anlamda yetersiz

kalmas1 6grenci kontenjan fazlaliginin sonucu olarak bir problem olusturmaktadir.

Hem birey hem de toplum i¢in mekan gereksinimi, i¢ mimari tasarimin olusturulmasini gerektiren
nedenler arasinda yer almaktadir. Bu gereklilik, nesneleri barindirmak veya yasamsal faaliyetleri
gerceklestirmek icin fiziksel hacim ihtiyacini, hayatta kalmay1 saglamak i¢in giivenlik ihtiyacin1 ve
yasam kalitesini artirmak i¢in konfor ve estetik ihtiyacim1 kapsamaktadir. Bir tasarim disiplini
olarak i¢ mimarlik, mekanlar1 buna gore tasarlayarak ve diizenleyerek bu ihtiyaclara cevap

vermektedir (Demirarslan ve Demirarslan, 2017, s. 114).
Bu problemlere bagl olarak;

e Birebir egitim modeline sahip i¢ mimarlik egitiminde 6gretim elemanina diisen ideal 6grenci
sayist ka¢ olmalidir? Calismanin arastirma sorusunu olustururken;

e Yiiksekogretim kurumlarindaki i¢ mimarlik boliimlerinde bulunan egitim mekanlarinin
kapasitesi 0grenci kontenjan fazlaliina ne kadar cevap verebilmektedir? Sorusu, alt

problem olarak belirlenmistir.
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Yukarida belirtilen arastirma problemleri ¢ercevesinde, “ic mimarlik meslek Ogreten, teorik ve

uygulamali ¢aligmalarinin birlikte yiiriitiildigii bir egitim modeline sahip oldugu icin, 6grenci
kontenjanlar1 ile 6gretim eleman1 arasinda rakamsal uyumsuzluk egitim kalitesini etkilemektedir.”

hipotezi gelistirilmistir.

I¢ mimarlik egitiminin tarihsel gelisimini inceleyen bu kapsamli calisma iki ydnlii sonug elde
etmeyi hedeflemektedir. Birincisi, O0grenci kontenjanlarinin i¢ mimarlik alanindaki egitimi
tizerindeki etkisini incelemek, ikincisi ise bu alanda en uygun G6gretim elemani-68renci oranini
tespit etmektir. Bu cergevede, dzellikle egitim siirecinde dnemli bir rol oynayan uygulama dersleri
baglaminda, geleneksel usta-¢irak iligkisinden ilham alan Ogrenci- 6gretim elemani iletisiminin
yeterliligi incelenmektedir. Bu arastirma sayesinde, iletisim dinamiklerindeki yeterliligin ya da
yetersizligin i¢ mimarlik egitiminin kalitesini nasil etkilediginin daha 1iyi anlagiimasi
hedeflenmektedir. Calisma oncelikle, i¢ mimarlik egitiminin ¢ok yonlii tarihine deginmekte, 6grenci
kontenjan1 gibi 6nemli bir faktorii ve bunun egitim kalitesi lizerindeki etkilerini incelerken ayni
zamanda i¢ mimarlik egitiminin temelini de irdelemektedir. Boylece 6grenci kontenjanlar ile i¢
mimarlik programlar1 c¢ergevesinde Ogretim elemani-68renci arasindaki etkilesimin incelenmesi
yoluyla egitimde bilgi aktarimi ve beceri edinimi siire¢leri ¢oziilmeye calisilmaktadir. Bu sayede i¢
mimarlik egitimi kapsaminda 6grenci kontenjani faktoriiniin egitim kalitesi {izerindeki etkisi
goriilebilecektir. Bu baglamda egitimin bir parcasi olan uygulama derslerinin yiiriitiilmesinde

Ogretim elemani-6grenci iletisiminin usta-¢irak iligkisine dayanan temelleri arastirilmistir.
2. KAPSAM VE YONTEM

Bu arastirma kapsaminda ilk olarak i¢ mimarlik egitimi literatiirdeki bilgilerle agiklanmustir.
Beraberinde Tiirkiye’deki i¢ mimarlik egitiminin incelenmesi icin nitel metotlardan; dokiiman
analizi yontem olarak tercih edilmistir. Dokiiman analizi “Hem basilt hem de elektronik (bilgisayar
tabanli ve internet lizerinden iletilen) belgelerin incelenmesi ya da degerlendirilmesine yonelik
sistematik bir siire¢” olarak tanimlanan bir yontemdir (Bowen, 2009, s. 27). Bu yontemle,
Tiirkiye’deki i¢c mimarlik boliimlerindeki 6grenci kontenjanlarina ve bu bdliimlerin 6gretim elemant

sayilarinin verilerine erisilmistir.
3.iC MIMARLIK EGIiTiMi

Gilinlimiizde ‘i¢c mimarlik’ terim ve kavram olarak cesitli kaynak ve eserlerde, farkli bigimlerde
tanimlanmaktadir. Ansiklopedik Mimarlik Sozliiglinde i¢ mimarlik, “Bir binanin i¢ bitirme,
donatim ve mobilya islerini tasarlayip gergeklestirme meslek ve sanati.” olarak tanimlanmaktadir.

(Hasol, 2002, s. 218). Ancak bu tanim o giiniin sartlarinda yapilmis oldugu diisiiniiliirse, giin
3
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gectikce daha genis bir icerige sahip olmaya baslayan i¢c mimarlik meslegi kavramsal anlamda da

zenginlige ulasmustir. ¢ Mimarlik Kavram ve Terimleri Sozliigii’nde i¢ mimarlik kavrami, i¢
mekanlarin bir proje dogrultusunda tasarlanarak diizeyli ve islevsel hale getirilmesi, insanlar ile
mekan ve mobilyalar arasinda iligki kurulmasi ve bu projeleri gergeklestirebilecek olan i¢ mimarin
ugras alani olarak tanimlanabilen bir terim olarak alan yazinda yerini almistir. Buna ek olarak, i¢
mekanlarin yapisal olarak diizenlenmesi ve orgiitlenmesi eylemi seklinde nitelenmektedir (Gor,
1997, s. 88-89). Tasarlanan her yeni i¢ mekanin 6zdeksel ve tinsel degerlerle bir biitiin olarak
diisiiniildiiglinii vurgulayan Kaptan’a (2013, s. 50) gore ise i¢ mimarlik, kullanici-islev-mekan
iliskisinin belirli bir diisiince (concept) gercevesinde igmimar tarafindan kurgulandigi, uygulamaya
dayali bir tasarim alani olarak tanimlamaktadir. Bu tanimlamaya paralel olarak Igmimarlik ve
Ulkemizdeki Yeri isimli kitapta igmimarlik, insanlarm ihtiyaglarim1 karsilamak igin belirlenen
mekanlar1 sembolik, estetik, pratik ve islev bakimindan ele alan, insanlarin zihinsel 6zellikleri ve
fiziksel eylemlerine uygun bir bicimde i¢ mekanlar1 tasarlayan bir meslek olarak tanimlanan

yaklagimla ayrintili olarak ve net bir sekilde ifade edilmistir (Kacar, 1998, s. 56).

Piotrowski’ye (2001, s. 26) gore i¢ mimarlik egitiminin 6zii ev ekonomisi, giizel sanatlar ve
mimarhiga dayanmaktadir. I¢ mimarlik egitim programlari da bu ii¢ alanin izlerini tastyan gok
disiplinli programlar olarak tanimlanmaktadir. I¢ mekéan tasariminin kdkeni eski tarihlere dayansa
da o donemki ismiyle i¢ dekorasyon egitiminin baslangicinin 20. yiizyilda basladig1 bilinmektedir.
Ayn1 zamanda ilk i¢ dekorasyon kursu veren okulun 1904 yilinda Frank Alvah Parsons tarafindan
New York Uygulamali ve Giizel Sanatlar Okulu (New York School of Applied and Fine Arts)
giintimiizde Parsons Tasarim Okulu (Parsons School of Design) adiyla kuruldugu bilinmektedir
(Ozsavas ve Kaptan 2018, s. 440). Benzer kurs diizeyinde egitim veren kurumlar 20. YY.’m ikici
ceyregine kadar i¢ dekorasyon ismiyle egitim vermeye devam etmistir. II. Diinya savasindan sonra
ise mesleki egitime agirlik verilirken, sanat ve tasarim alani {izerine akademiler 6n plana ¢ikmaya
baslamistir. Ozellikle Avrupa’da bir kurs olarak egitim veren bu akademiler, iki énemli akimin
etkisiyle egitim siirecinin sekillenmesine katki saglamistir. Bu akimlardan ilki, Fransa kokenli olan
‘Ecole des Beaux-Art’ etkisi altinda igmimarlik mesleginin bir sanat alani olarak goriilmeye
baslandig1 akimdir (Nutter, 2001, s. 26). ikinci énemli akim ise Ecole des Beaux-Art’dan farkli
olarak, form, teknik ve uygulamaya dayali bir yaklagima sahip olan ‘Bauhaus’ akimidir. Glinlimiiz
sanat ve tasarim egitimi temellerini olusturan bu iki akim pek ¢ok akademik egitim programini
yeniden yapilandirmistir. Bu iki sanat ve tasarim anlayis1 Tirkiye’deki i¢c mimarlik egitimi

kapsamindaki diizenlemelerde de etkini gostermistir.
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Tiirkiye’de i¢ mimarlik egitimi ilk olarak 1925 yilinda, Osman Hamdi Bey’in miidiirligiini

yurlittiigli, Mekteb-i Sanayi-i Nefise-i Sahane (Devlet Giizel Sanatlar Akademisi), bugiinkii adiyla
Mimar Sinan Giizel Sanatlar Universitesi, Dahili Tezyinat Atdlyesi’nde baslamustir (Fitoz, 2015, s.
4123). Akademi, Paris’te kurulan Giizel Sanatlar Okulu (Ecole des Beaux Arts) programindan
etkilenmistir. Ozellikle dort yillik mesleki egitim veren atdlyelerde i¢c mekan egitimi ilk kez resmi
olarak verilmeye baslanmistir. Buna ek olarak 1957°de egitim vermeye baslayan Tatbiki Giizel
Sanatlar1 Yiiksekokulu yani bugiinkii adiyla Marmara Universitesi’nde Mobilya ve I¢ mimarlik
Béliimii kurulmustur. Bu okul ise Bauhaus ekoliine bagh egitim anlayisin1 benimsemistir (Ozsavas

ve Kaptan 2018, s. 441).
4. TURKIYE’DEKI iC MiMARLIK EGIiTIMINIiN ANALIiZi

1982 yilinda Yiiksekogretim Kurumu’nun kurulmasi ile sanat ve tasarim kapsaminda kurulmus pek
cok akademi ve meslek okulunun iiniversite olarak egitim vermeye baslamasina sebep olmustur. Bu
dogrultuda iilkemizde i¢ mimarlik ile i¢ mimarlik ve ¢evre tasarimi egitimi veren yiiksekdgretim
kurumlar1 6grenci kontenjanlariyla birlikte 2019 Yiiksekogretim Kurumlart Sinavi (YKS)
Kilavuzu’na gore asagida listelenmistir (Tablo 1). Tabloda 63 iiniversite alfabetik olarak siralanmas;
her iiniversite icin hem Tiirkce hem de Ingilizce programlarin kontenjan sayilarinin yam sira
Profesér, Dogent, Dr. Ogretim Uyesi, Ogretim Gorevlisi ve Arastirma Gorevlisi olmak iizere
ogretim elemant sayilar1 da gosterilmistir.

Tablo 1.

2019 YKS Kilavuzuna Gére Tiirkiye'deki I¢ Mimarlik ve I¢ Mimarlik ve Cevre Tasarimi Lisans
Programlarinin Kontenjan ve Ogretim Elemani Sayilar

= ) 5 = -
Universite ;&2 § ; i b; -§ >§o g g

=9 A A Q <t B OM o
1 Afyon Kocatepe Universitesi 0 1 2 1 3 7 124 17,71
2 Akdeniz Universitesi 1 0 2 3 2 8 72 9,00
3 Altinbas Universitesi 0 0 3 1 1 5 50 10,00
4 Altibas Universitesi (Ingilizce) 0 0 3 0 2 5 30 6,00
5 Antalya Bilim Universitesi (Ingilizce) 0 0 5 1 2 8 70 8,75
6 Atilim Universitesi 0 0 6 2 5 13 60 4,62
7 Avrasya Universitesi 0 0 3 0 2 5 40 8,00
8 Bahgesehir Universitesi (Ingilizce) 0 5 8 1 2 16 94 5,88
9 Baskent Universitesi 2 0 4 4 4 14 60 4,29
10 Beykent Universitesi 0 1 3 0 2 6 100 16,67
11 Beykent Universitesi (Ingilizce) 0 1 3 2 2 8 70 8,75
12 Beykoz Universitesi 0 0 2 0 1 3 70 23,33
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13 Bilecik Seyh Edebali Universitesi 0 0 3 0 1 4 41 10,25
14 Biruni Universitesi 1 0 3 0 1 5 40 8,00
15 Cankaya Universitesi 2 1 6 6 4 19 60 3,16
16 Cukurova Universitesi 0 0 3 0 4 7 62 8,86
17 Dogus Universitesi 1 0 3 1 2 7 50 7,14
18 Eskisehir Teknik Universitesi 2 0 4 2 6 14 72 5,14
19 Fatih Sultan Mehmet Vakif Universitesi 3 2 1 1 4 11 40 3,64
20 Fenerbahge Universitesi 1 0 3 0 1 5 60 12,00
21 Hacettepe Universitesi 4 3 5 0 5 17 82 4,82
22 Hali¢ Universitesi 1 0 4 2 5 12 70 5,83
23 Hasan Kalyoncu Universitesi 1 1 2 2 4 10 70 7,00
24 Isik Universitesi 0 1 2 1 2 6 50 8,33
25 Isik Universitesi 0 0 3 0 2 5 40 8,00
26 [hsan Dogramaci Bilkent Universitesi 2 1 5 10 0 18 160 8,89
27 Istanbul Arel Universitesi 1 0 3 3 2 9 40 4,44
28 Istanbul Aydin Universitesi 2 1 1 0 3 7 80 11,43
29 Istanbul Ayvansaray Universitesi 1 0 2 0 1 4 45 11,25
30 Istanbul Bilgi Universitesi (Ingilizce) 0 2 2 0 4 8 29 3,63
31 Istanbul Esenyurt Universitesi 0 0 3 0 1 4 60 15,00
32 Istanbul Gedik Universitesi 2 0 2 2 2 8 70 8,75
33 Istanbul Gelisim Universitesi 0 0 3 0 1 4 40 22,50
34 Istanbul Gelisim Universitesi 1 0 2 0 1 4 90 10,00
35 Istanbul Kiiltiir Universitesi 2 0 7 2 6 17 105 6,18
36 Istanbul Medipol Universitesi 1 0 7 0 4 12 180 15,00
37 Istanbul Okan Universitesi 1 1 2 0 3 7 50 7,14
38 Istanbul Sabahattin Zaim Universitesi 2 0 4 0 4 10 50 5,00
39 Istanbul Sehir Universitesi 0 0 3 0 2 5 60 12,00
40 Istanbul Teknik Universitesi 0 3 2 3 7 15 62 4,13
41 Istanbul Ticaret Universitesi 1 1 1 3 2 8 70 8,75
42 Istanbul Yeni Yiizy1l Universitesi 1 1 2 1 2 7 60 8,57
43 Istinye Universitesi 1 0 1 1 1 4 70 17,50
44 Izmir Ekonomi Universitesi 1 1 4 4 2 12 70 5,83
45 Kadir Has Universitesi 1 1 1 2 1 6 70 11,67
46 Karadeniz Teknik Universitesi 1 4 5 2 2 14 72 5,14
47 Kirikkale Universitesi 1 0 3 0 4 8 62 7,75
48 Kocaeli Universitesi 0 2 1 2 5 10 72 7,20
49 Konya Gida ve Tarim Universitesi 2 0 1 0 1 4 15 3,75
50 KTO Karatay Universitesi 1 0 3 1 2 7 50 7,14
51 Kiitahya Dumlupinar Universitesi 0 0 4 1 1 6 124 20,67
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52 Maltepe Universitesi 2 0 5 1 7 15 50 3,33
53 Marmara Universitesi 2 2 4 0 2 10 62 6,20
54 MEF Universitesi 0 0 4 0 3 7 33 4,71
55 Mimar Sinan Giizel Sanatlar Universitesi 2 5 12 0 3 22 62 2,82
56 Necmettin Erbakan Universitesi 1 0 3 0 1 5 41 8,20
57 Nisantas1 Universitesi 3 0 4 1 3 11 98 8,91
58 Nisantas1 Universitesi 0 0 3 0 1 4 0 oAk
59 Nuh Naci Yazgan Universitesi 1 0 4 0 2 7 55 7,86
60 On dokuz Mayis Universitesi 0 0 3 1 6 10 0 ok
61 Ozyegin Universitesi 0 0 5 0 1 6 37 6,17
62 Selcuk Universitesi 0 2 1 1 4 8 104 13,00
63 TED Universitesi 1 0 4 0 2 7 50 7,14
64 TOBB Ekonomi ve Teknoloji Universitesi 0 0 3 1 2 6 50 8,33
65 Toros Universitesi 0 1 2 1 3 7 30 4,29
66 Yalova Universitesi 1 1 1 0 0 3 41 13,67
67 Yasar Universitesi 0 2 5 4 10 21 60 2,86
68 Yeditepe Universitesi 2 0 3 2 1 8 93 11,63

6. SONUC VE DEGERLENDIRME

Arastirma sonucunda elde edilen verilere gore Tiirkiye’deki i¢ mimarlik ve i¢ mimarlik ve gevre
tasarimi Tiirkge lisans programlari igin toplam kontenjan 4.006, Ingilizce lisans programlar igin
toplam kontenjan ise 293'tlir. Tiirkce programlara en c¢ok kontenjan ayiran tiniversitenin 180
kontenjan ile Istanbul Medipol Universitesi; Ingilizce programlara en ¢ok kontenjan ayiran
{iniversitenin ise 94 kontenjanla Bahgesehir Universitesi oldugu goriilmiistiir. Ancak bu verilerle
celisen Ogretim elemani sayilarma gore en fazla 0gretim iiyesine sahip {liniversitenin 22 6gretim
iiyesi ile Mimar Sinan Giizel Sanatlar Universitesi; en az dgretim iiyesine sahip iiniversitenin ise
toplam 3 Ogretim eleman: ile Beykoz Universitesi ve Yalova Universitesi oldugu goriilmiistiir.
Ogrenci kontenjanlarmin sayis1 kontenjan agmayan iiniversiteler disarida tutuldugunda 15'ten 180'e
kadar genis bir aralikta degismektedir. Ogretim eleman sayis1 da 3 ile 22 arasinda degismektedir.
Ogrenci kontenjani sayisi ile dgretim elemani sayisi arasinda genel olarak pozitif bir korelasyon
bulundugu gériilmektedir. Ogrencilerin sayisinin dgretim elemani sayisina orani, Mimar Sinan
Giizel Sanatlar Universitesi’nin sahip oldugu 2,82 ile Istanbul Gelisim Universitesi’nin sahip
oldugu 22,50 arasinda degismektedir. Bu da bazi programlarda 6grenci/dgretim elemani oraninin
digerlerine kiyasla ¢ok daha biiylik oldugunu gostermistir. Verilere gore devlet iiniversiteleri
genellikle vakif {tniversitelere gore daha diisiik O6grenci kontenjanlarima ve daha yiiksek

ogrenci/6gretim eleman1 oranina sahiptir. Calismada kontenjana bagli olarak 6grenci sayilarinda
7
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gozlemlenen diizensiz artisin yiiksek kalitede egitim verilmesinde zorluklara yol acan énemli bir

faktor olarak tanimlanmasi nedeniyle, i¢ mimarlik boliimlerinin gerekli kaynaklar1 saglayabilmesi,
etkili 0gretim iiyesi-0grenci iletisimini slirdiirebilmesi ve nihayetinde bu alandaki 6grenciler i¢in
genel egitim deneyiminin iyilestirilmesi i¢in dgretim eleman1 sayisinin arttirilarak §grenci/6gretim

elemani1 oraninin biiyiimesi gerektigi sonucuna varilmistir.
Tesekkiir ve Bilgi Notu

Makalede, ulusal ve uluslararasi arastirma ve yayin etigine uyulmustur. Calismada Etik Kurul izni

gerekmemistir.

Cikar Catismas1 Beyam

Cikar ¢atismasi bulunmamaktadir.
Arastirmacilarin Katki Orami1 Beyan Ozeti
Makale tek yazarlidir.
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SUMMARY

Interior architecture first emerged as a profession in the late 19th century. With the influence of the
Industrial Revolution, interior architecture matured after the second quarter of the 20th century in
parallel with the inclusion of the concept of specialization in the field of profession and education
and its development in this direction. As a professional field, interior architecture is a
multidisciplinary field where many professional disciplines differ in terms of educational
perspective. The fact that the theoretical and practical studies within the interior architecture
education model support each other and integrating these studies with the design fiction has led to
the realization of interior architecture education within the scope of one-to-one education
understanding. In this direction, this study is important in examining the effect of excess student
quota on the quality of education of interior architecture departments and proposing solutions to the
problems. The effect of excess student quota on interior architecture departments in terms of
instructor-student communication and the provision of interior architecture education by
considering the professional quality of interior architecture education constitute the subject of this
study. Among the factors affecting the subject selection is the limited time for the revisions made in
many applied courses, especially the project course, due to the excess of student quota and
inefficient process. In addition to these factors, the physical inadequacy of the educational spaces
(workshops, studios, classrooms, etc.) of interior architecture departments creates a problem as a

result of the excess of student quota.

The need for space for both the individual and society is among the reasons that require the creation
of interior architectural design. This necessity includes the need for physical volume to house
objects or perform vital activities, the need for security to ensure survival, and the need for comfort
and aesthetics to improve the quality of life. Interior architecture as a design discipline responds to
these needs by designing and organizing spaces accordingly (Demirarslan & Demirarslan, 2017,

p.114).
As for these problems,

e What should be the ideal number of students per instructor in interior architecture education

with a one-to-one education model? While forming the research question of the study;
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e To what extent can the capacity of the educational spaces in the interior architecture

departments in higher education institutions respond to the excess of student quota? The

question was determined as a sub-problem.

Within the framework of the above-mentioned research problems, the hypothesis "since interior
architecture has an education model in which theoretical and practical studies are carried out
together, the numerical incompatibility between student quotas and teaching staff affects the quality

of education." was developed.

This comprehensive study, which examines the historical development of interior architecture
education, aims to achieve a twofold result. The first is to examine the impact of student quotas on
interior architecture education, and the second is to determine the most appropriate student-faculty
ratio in this field. In this framework, the adequacy of student-lecturer communication, inspired by
the traditional master-apprentice relationship, is examined, especially in the context of practical
courses that play an important role in the education process. This research aims to better
understand how the adequacy or inadequacy of communication dynamics affects the quality of

interior architecture education.

The study firstly touches upon the multifaceted history of interior architecture education, examines
an important factor such as student quota and its effects on the quality of education, and at the same
time examines the basis of interior architecture education. Thus, the processes of knowledge
transfer and skill acquisition in education are tried to be solved by examining the interaction
between student quotas and student-faculty within the framework of interior architecture programs.
In this way, the effect of the student quota factor on the quality of education within the scope of
interior architecture education will be seen. In this context, the foundations of instructor-student
communication based on the master-apprentice relationship in the execution of application courses,
which are a part of education, were investigated. In order to examine interior architecture education
in Turkey, the document analysis method, one of the qualitative methods, was preferred. Document
analysis is a method defined as "a systematic process of examining or evaluating both printed and
electronic (computer-based and internet-based) documents" (Bowen, 2009, p.27). With this method,
student quotas in interior architecture departments in Turkey and data on the number of teaching
staff in these departments were accessed. Today, 'interior architecture' as a term and concept is
defined in different ways in various sources and works. In the Encyclopedic Dictionary of
Architecture, interior architecture is defined as "The profession and art of designing and realizing
the interior finishing, equipment and furniture works of a building." (Hasol, 2002, p.218). However,
considering that this definition was made under the conditions of that day, the profession of interior
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architecture, which has started to have a broader content day by day, has also reached a richness in

conceptual terms. Gor (1997, p.88-89) defines the concept of interior architecture as "the function
of designing the interior spaces of buildings in line with the project and making them functional and
leveled by making applications, the function of establishing furniture and space relations of people
and the field of occupation of the interior architect who can achieve these works". "At the same
time, it is the act of organizing and regularizing structural interior spaces. " According to Kaptan
(2013, p.50), who emphasizes that every new interior space designed is considered as a whole with
both material and spiritual values, interior architecture is defined as a design field based on practice,
where the user-space-function relationship is constructed by the interior architect within the
framework of a certain general idea (concept). In parallel with this definition, Kagar (1998, p.56)
defines interior architecture in detail and clearly with his approach in the definition of "It is a
profession that deals with the practical, aesthetic, symbolic and functional aspects of the spaces
determined to meet the needs of people and designs interior spaces in accordance with the physical

and spiritual characteristics and actions of people."

According to Piotrowski (2001, p.26), interior architecture education is rooted in fine arts, home
economics and architecture. Interior architecture education programs are defined as
multidisciplinary programs that carry the traces of these three fields. Although the origin of interior
design dates back to ancient times, it is known that the beginning of interior decoration education,
as it was called at the time, was in the 20th century. At the same time, it is known that the first
school offering interior decoration courses was founded in 1904 by Frank Alvah Parsons under the
name of Parsons School of Design at the New York School of Applied and Fine Arts (Ozsavas &
Kaptan 2018, p.440). Institutions providing similar course-level education continued to provide
education under the name of interior decoration until the second quarter of the 20th century. After
World War II, while vocational education was emphasized, academics in the field of art and design
began to come to the fore. It is possible to say that these academies, which started at the course
level, especially in Europe, continued their educational development under the influence of two
basic movements. The first of these is the movement in which the profession of architecture began
to be seen as an art with the influence of the French 'Ecole des Beaux-Art' (Nutter, 2001, p.26). The
second important movement is the 'Bauhaus' movement, which advocates a more technical, form
and practice-based approach unlike the Ecole des Beaux-Art. These two movements, which
constitute the foundations of today's art and design education, have restructured many academic
education programs. These two art and design approaches have also had an impact on the

regulations within the scope of interior architecture education in Turkey. The first interior
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architecture education in Turkey started in 1925 under the directorship of Osman Hamdi Bey at the

Mekteb-1 Sanayi-i Nefise-i Sahane (State Academy of Fine Arts), now known as Mimar Sinan Fine
Arts University, Internal Tezyinat Workshop (Fitoz, 2015, p.4123). This school was influenced by
the program of the School of Fine Arts (Ecole des Beaux-Arts) established in Paris. Especially in
workshops that provide four-year vocational education, interior space education was officially
started to be given for the first time. In addition, the Department of Furniture and Interior
Architecture was established at the School of Fine Arts, now known as Marmara University, which
started education in 1957. This school adopted an educational approach based on the Bauhaus
school (Ozsavas & Kaptan 2018, p.441). According to the data obtained as a result of the research,
the total number of quotas for Turkish programs in universities providing interior architecture and
interior architecture and environmental design education in Turkey is 4,006, while the total number
of quotas for English programs is 293. It was observed that the university that allocated the highest
number of quotas for Turkish programs was Istanbul Medipol University, with 180 quotas, and the
university that allocated the highest number of quotas for English programs was Bahgesehir
University, with 94 quotas. However, contradicting these data, according to the number of faculty
members, the university with the highest number of faculty members is Mimar Sinan Fine Arts
University, with 22 faculty members, while the universities with the lowest number of faculty
members are Beykoz University and Yalova University with a total of 3 faculty members. The
number of student quotas varies in a wide range from 15 to 180, excluding universities that do not
open quotas. The number of teaching staff also varies between 3 and 22. In general, there is a
positive correlation between the number of student quotas and the number of teaching staff. The
ratio of the number of students to the number of teaching staff ranges from 2.82 at Mimar Sinan
Fine Arts University to 22.50 at Istanbul Gelisim University, which shows that the student/faculty
ratio in some programs is much larger than in others. According to the data, public universities
generally have lower student quotas and higher student/faculty ratios than foundation universities.
Since the study identified the irregular increase in student numbers due to quotas as a major factor
leading to difficulties in providing high-quality education, it was concluded that the number of
faculty members should be increased. The student/faculty ratio should grow in order for interior
architecture departments to provide the necessary resources, maintain effective faculty-student

communication, and ultimately improve the overall educational experience for students in this

field."
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